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Pupil Premium Strategy Statement and Impact 2018-2019 

Sturry CE Primary School 

 

1. Summary information 

School Sturry CE Primary School 

 

 

 

 

Academic Year 2018/19 Total PP budget £126,720 Date of most recent PP Review July 2019 

Total number of pupils 402 Number of pupils eligible for PP 23% Date for next internal review of this  
 
 

 

July 2019 

 

2. Attainment End of Year 2017-2018 

 
Pupils eligible for PP (school) 

Pupils not eligible for PP (national 
average)  

% KS2 pupils achieving expected or above in reading, writing & maths  95% 64% 

Reading Expected + 95% 75% 

Writing Expected + 95% 78% 

GPS Expected + 95% 76% 

Maths Expected + 95% 78% 

%KS1 pupils achieving expected or above   

Reading + 78.6% 75.4% 

http://sturry.kent.sch.uk/index.asp
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Writing + 78.6% 69.9% 

Maths + 85.7% 76.1% 

% EYFS pupils achieving GLD  

 

 

 

 

 

 

85.7% 71.5% 

3. Barriers to future attainment from 2017-2018 (for pupils eligible for PP) 
  A.  On entry to Reception, Communication & Language skills are lower in pupils eligible for PP than for other pupils. This slows down literacy progress.  

 
B.  The % of PP persistent absentees (15% and 20%) was higher than non- disadvantaged pupils in the last academic year 

 
C. The % of PP children in Y1 successfully passing the phonics screening test was lower than school all  

D. The % of KS1 PP children achieving the expected standard in reading and writing was lower than  maths (but greater than Kent) 

E. There were differences between school ALL and PP GD at KS1 in all subjects and significantly lower than Kent in Reading and Maths 

F. 

  

In KS2, there is a PP difference between all and PP achieving combined GD 

 

        

  4. Desired outcomes  

 

Success criteria  

A.  Improve oral language skills in Reception to increase the amount of PP children 
achieving GLD 3. 

Pupils eligible for PP in Reception class make rapid progress by the end of the 
year so that all pupils eligible for PP meet age related expectations and GLD 3 
PP is in line with all. 

 

 

 

                
    

B.  The % of PP 15% and 20% persistent absentees is in line with non-disadvantaged 
pupils. This is tracked on at least a termly basis. 

The % of PP 15% and 20% persistent absentees is in line with non-PP pupils 

 

C.  The % of PP children passing the phonics test in Year 1 is in line with school all. Pupils eligible for PP pass the phonics screening test in Y1 and the PP gap is 
diminished  
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D.  The % of KS1 PP children achieving the expected standard in reading and writing is 
in-line with maths and continues to be above the national average. 

Pupils eligible for PP who are below in reading and writing at the end of Y1 
make accelerated progressto achive the expected standard at the end of KS1 

 

E.  The differences between school ALL and PP GD at KS1 is decreased and Reading 
and Maths are at least in line with Kent average. 

A higher % of PP achieving GD at the end of KS1, particularly in reading and 
maths. 

 

F.  In KS2, the PP difference between all and PP achieving combined GD has decreased  PP outcomes for combined GD at the end of KS2 has improved. 

 

 
 
 
 

5. Planned expenditure  

 Academic year 2018-2019 

The three headings below enable schools to demonstrate how they are using the Pupil Premium to improve classroom pedagogy, provide targeted support and support 
whole school strategies 

i. Quality of teaching for all 

Desired outcome Chosen action / approach  
 

How will you ensure it is 
implemented? 

Staff lead 
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Individual PP children are 
targeted and 
outcomes/progress improved 

Teachers and SLT will carefully select a PP focus child from each class, 
one to be a child who is working towards achieving greater depth. 
There will be 6 meetings a year (termly) for the CT to meet with SLT to 
discuss the child in depth, including analysing individual data, sharing the 
child’s and carer’s voice. A budget will be allocated to each child to 
support this. Focus PP children’s books will be taken to moderation every 
term. 

The HT, DHT and SENCO will arrange 
termly meetings and monitor the child 
during drop in monitoring sessions.  
Impact: 
Meetings took place with SLT 6x over 
the year(termly) 
PP in year progress for Y1-6: 
Reading 6+ steps: 85.9% 
Writing 6+ steps: 87.1% 
Maths 6+ steps: 88.2% 

 
See PP case studies for individual 
children- including children’s voice. 
 

HT/DHT/SENCO 

Gaps in achievement are 
quickly identified and progress 
of “below” PP children 
accelerated 

All teachers trained on how to track the progress of vulnerable groups on 
Target Tracker. Teachers will continue to analyse their own class data in 
order to take ownership. Teachers will be further trained in how to do 
this. The HT, DHT and SENCO will lead termly data meetings with all CTs. 
There will be at least termly book monitoring of PP children for all 
subjects by curriculum leads and SLT. 

SDD – training and follow up support 
from TLAs.  
HT and DHT to organise termly data 
meetings and keep records. 
Impact: 
In Summer 2018 the % of PP children 
below were: 
R: 18.8% W: 24.7% M: 15.3% 
This improved in Summer 2019 to the 
following: 
R: 11.8% W: 16.5% M: 14.1% 
 

HT/TLAs/DHT/TLP 

Commented [V1]:  
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The progress of PP children is 
closely monitored and any PP 
children who are not making 
progress quickly identified, 
including greater depth PP. 

Pupil Premium tracking sheets will be used termly to identify any barriers 
to PP children making progress, including attendance, progress from 
baselines and in year progress. Any concerns identified will be 
immediately followed up. 

HT/DHT to update tracking sheets 
termly. 

HT/DHT 
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EYFS Indoor and outdoor 
environments offer high 
quality provision to develop 
oral language skills and writing 
opportunities. 

Talk for writing and Every Child a Talker strategy, speech & Language link 
whole class ideas and EAL training will support all learners by providing a 
visual and language rich environment. 

Whole school training from SENCO. 
Monitoring of the effectiveness of 
whole class strategies. 
Impact: 
EYFS PP children at expected summer 
2: 
Listening and attention: 100% 
Understanding: 100% 
Speaking: 93% 
Writing: 79% 
 

 
 

SENCO 
HT 
Trust EYFS Lead 

ii. Targeted support 

Desired outcome Chosen action / approach  
 

How will you ensure it is 
implemented? 

Staff lead 
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The % of PP 15% and 20% 
persistent absentees is in line 
with that of persistent 
absentees for non-
disadvantaged pupils. This is 
tracked on at least a termly 
basis. 

Office manager and PSA to monitor attendance on a weekly basis.  PSA 
will work closely with Office manager who completes first day calling so 
that absence is challenged. Project 95 is used to support parents to 
improve their children’s attendance and the PSA works closely with 
persistent absentees. Funding for specific children to attend breakfast 
club to support attendance and parental engagement.  The PSA will also 
meet with any families requesting holiday during term time. Class 
teachers will meet with parents of children who fall below 95% but no 
less than 90%. The Trust safeguarding team will meet with parents of 
children who fall below 85%. 
 

HT to monitor, PSA monitoring of 
school attendance data to hold school 
to account. Attendance discussed at SLT 
strategy meetings on a termly basis. 
Impact: 
Weekly meetings with 
HT/OM/PSA/SENCO have taken place, 
with a focus on all PP and especially PP 
focus children- see minutes of meetings 
and actions 

PP attendance in particular dropped in 
T6 when chicken pox was prevalent in 
the school. 
PP attendance will continue to be a 
focus for next year 

ATTENDANCE  TRENDS (3 YEAR) 

 
2015-

16 
2016-

17 
2017 - 

18 

2018-
19 

 

Overall 
attendance  

96.10% 95.94% 96.34% 96.14% 

Pupil 
Premium  

95.31% 94.36% 94.4% 93.47% 

HT/OM/PSA 
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The % of PP children passing 
the phonics test is in line with 
all. 

Phonic interventions are in place immediately from T1. If letters and 
sounds phonics teaching is not working for that child, the SENCO will 
assist with alternative methods for the teaching of phonics. Trugs phonics 
flashcards will be sent home with children.  Class teachers will invite 
parents in to discuss and demonstrate how these may be used at home.   
New phonics resources to be purchased.  HT to support, model and 
monitor phonics with new Y1 staff. 

HT/DHT/Y1 TLAs will monitor the 
phonics teaching in Y1 and 
interventions 
HT termly data meetings. 
SENCO monitoring of interventions 
Impact: 
Phonics interventions took place 
throughout the year with a focus on PP 
children- see provision maps. Led by 
CTs and HT. HT modelled phonics 
screening to new Y1 teacher 
throughout the Y1. HT also worked with 
EYFS on phonics teaching. 
100 % of Y1 PP children passed the 
phonics screening. 
 

HT/DHT/TLA/SEN
CO 

The % of KS1 PP children 
achieving the expected 
standard in reading and 
writing is in-line with maths 
and continues to be above the 
national average. 

PP children who are below or lower on track to be identified in term 1 
data meeting with HT and CT to discuss individual strategies to be used 
for the children. Children who did not make good progress last year/from 
starting points (EYFS) will also be identified and discussed at subsequent 
meetings. Class teachers to analyse their own data to quickly identify PP 
children who are not making good progress. Teaching and Learning 
advisor for Y2 will also monitor the children and data. Strategies will also 
be discussed at Pupil Progress meetings, with a focus on writing.  

HT data meetings 
Moderations- to take focus PP children 
TLA to monitor. 
Impact: 

Subject % 
achieving 
expected 
(ALL) 

% 
achieving 
expected 
(FSM) 

% 
achieving 
expected 
National 
(FSM) 

 

Reading 84% 77% (PP 
Not SEN: 
90%) 

Not yet 
released 

 

Writing 84% 69% (PP 
Not SEN: 
80%) 

  

Maths 88% 69% (PP 
Not SEN: 
90%) 

  

 Termly data meetings and Pupil 
progress took place (see minutes) 
 

HT/DHT/TLA 
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The differences between 
school ALL and PP GD at KS1 is 
decreased and Reading and 
Maths are at least in line with 
Kent average. 

The Year 2 class teachers will work with the TLA, HT and DHT to identify 
and model strategies to use to ensure PP children make accelerated 
progress to achieve GD.  

HT, DHT and SENCO to hold termly data 
meetings with CTs 
SENCO to monitor GD provision on 
provision maps and interventions 
Impact: 
This will need to continue to be a focus 
next year and will be a key priority on 
the ADP. 

Subject % 
achieving 
GD (ALL) 

% 
achievin
g GD 
(FSM) 

% 
achieving 
GD 
National 
(FSM) 

Reading 26% 0% Not yet 
released 

Writing 21% 7%  

Maths 22% 0%  

 

HT, DHT, SENCO 

In KS2, the PP difference 
between all and PP achieving 
combined GD has decreased  

GD interventions with TAs to begin from Term 1 with a focus on PP 
children.  DHT to lead GD Maths group weekly with children identified as 
having the potential to achieve high scores (identified at Term 1 data 
meeting with HT/DHT). PP children will be targeted to attend a mastery 
maths after school club (run by TAs) after Christmas. 

DHT and SENCO to monitor the quality 
of GD interventions and identification 
of children. To feedback to HT. 
Impact: 

Subject High Scores 

% School 
FSM 

High Scores 

% National 
FSM 

Combined 0% Not yet 
released 

Reading 17.6%  

Writing 17.6%  

Maths 17.6%  

EGPS 5 9%  

 

DHT, CTs 
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iii. Other approaches 

Desired outcome Chosen action / approach  
 

How will you ensure it is 
implemented? 

Staff lead 
 

To engage more vulnerable 
and reluctant parents in their 
children’s learning.   

Funding for the Nurture Team to support the removal of barriers to 
learning and to support families. The Safeguarding Team/PSA supports 
families with Social Service involvement. 
PSA to signpost parents to classes that improve their Maths and English 
skills and how to support their children’s learning through regular parent 
coffee mornings where workshops will take place, led by senior staff. 
Specialised ‘home packs’ for Maths, Phonics and Reading to allow 
children greater opportunities and support with home learning to engage 
parents.   
 
 
 

PSA to lead weekly coffee mornings 
Impact: 
Two mindfulness coffee mornings took 
place over the year- with good 
attendance to both, including 2 fathers.  
One parent quoted ‘My child told me all 
about Mindfulness and how it works 
and what the children do’. 
‘I wanted to let you know how helpful 
mindfulness has been and a huge thank 
you to the wellbeing team for all their 
support’. 
 
PSA on average met in person with 4/5 
families a day and had a further 
telephone conversation with families 
on average 4 per day. 
 PSA supporting 2 Young Carers  
17 Children on Safeguarding Log are 
Pupil premium 

35 families that have been supported 
are pupil premium 

PSA 
 



11 

To ensure that all teaching is 
at least good, with a high 
proportion of outstanding. 
 

Cover release costs for TLAs and to regularly coach and mentor all 
teachers not yet judged as outstanding. Trust Lead Practitioner to 
support where required in Term 1, supporting teachers to be consistently 
outstanding in their practice. 

HT to liaise with Trust leadership when 
support is required. 
Impact: 
A 9-3 approach for all members of SLT 
was introduced in Sept 2018 to support 
the development of all teachers and 
teaching assistants. See monitoring and 
development file. 
A TLP supported those members of 
staff who required support, including 
making use of impact frameworks- see 
individual staff files. 

HT/TLA/TLP 

The barriers to learning are 
removed, specifically, but not 
entirely, associated with 
behavioural and/or emotional 
needs. 

Funding for the Nurture Team to ensure that all children able to access 
behavioural, social and emotional support. Termly well-being meetings in 
year groups to identify any children are identified as requiring support. 

Nurture Manager for Canterbury hub to 
work closely with SENCO, PSA and 
teachers. 
Impact: 
61 Children accessed Nurture groups 
outside of the classroom.  
15 children accessed 1:1 support. 
100% of children completed the 
program of support. 
Percentage of improvement: 

  OoE IoC SLF UnB 
Us
D 

68% 
69
% 

66.00
% 65% 

66
% 

 

NM/PSA/SENCO 
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Effective tracking of PP 
children and rapid 
intervention when required. 
Support for all teachers in 
strategies for supporting PP 
children’s progress and 
attainment. 

Continued Professional Development for Teaching and Learning Advisors 
to improve their effectiveness in supporting and monitoring Pupil 
Premium pupils, to include cover release costs and the costs of Teaching 
and Learning Responsibility salary points.   
 

TLP to lead TLAs and lead/identify 
professional development required. 
Impact: 
TLP led training in Target Tracker for all 
TLAs and Deputy Headteachers to 
enable them to analyse data. The HT 
led teacher sessions to enable teachers 
to analyse their own class data for PP 
meetings. 

TLP 

To ensure that those PP 
children who are not given the 
opportunity to read at home 
have extra time for reading in 
school. 

Home reading is tracked by teaching assistants. Those children who do 
not have the opportunity to read at home will read with an adult in the 
class daily (this may be the CT/TA or parent volunteer). Provide 
additional resources to support ‘reluctant’ readers, for example, Kindles, 
Ipads and phonic resources for home. 

 
 

Data tracking, curriculum lead for 
reading will monitor home reading at 
least termly. 
Impact: 
Along with 1:1 reading with TAs, parent 
volunteers were also recruited and 
trained to read with children. A 
librarian was recruited for lunchtimes 
to enable children to have a quiet space 
to read during break times. 

Literacy 
lead/DHT/HT 

To improve homework 
outcomes for PP children.  

Provide resources in specialised ‘home packs’ to allow children greater 
opportunities and support with home learning.  We also aim to more 
fully engage parents (PSA). Homework club at lunchtime will provide 
children with a quiet space to complete their homework if they are 
unable to do so at home. 

Numbers attending homework club will 
be monitored by the DHT. 
Impact: 
Homework club was attended regularly 
by 30 children during the week – 9 of 
these were PP pupils. 

DHT, CTs 

Improve the engagement of 
families with their children’s 
learning. 

Parent Support Advisor to continue holding weekly drop in sessions and 
regular coffee mornings for parents to initiate discussions on how school 
can further improve and to encourage parents to take an active role in 
their child’s education. PSA to review homework with parents. 

Monitor the number of parents 
attending coffee morning. 
Impact: Coffee afternoons were on 
average attended by 3 parents. Rising 

PSA 
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4’s was a very good uptake of around 9 
each week including 2 dads. 
Mindfulness coffee mornings (2 in total) 
were well attended with between 8/10 
parents 
Stepping up to Primary School course 
run by Adult Education was well 
attended with 12 parents attending. 
 
Letters were sent throughout the year 
to parents to attend an attendance 
meetings with PSA of those less than 
85% to see if there was any additional 
support we could offer such as School 
Nursing referral or Early Help. Total 
number of meetings 70 throughout the 
year 
 
As a result of these meetings 10 school 
nursing referrals were completed, of 
which all were accepted and they are 
working with the families. No Early Help 
referrals 
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All children will be able to 
access school trips, clubs and 
uniform when appropriate.
  

Financial support for school trips, clubs and uniform when appropriate. 
The Trust will develop a list of ‘Pledges’ which will be free of charge to 
parents. For example, a trip to a National Stadium, a camping weekend 
etc. 

Impact: 
Pledges took place, including a free of 
charge camping weekend. PP Children’s 
voice: 
“The best thing was the laser tag because we got 
to have an adventure in the woods. I shared a tent 
with my friends and got to know new people.” 
“The best bit about the camping was the den 
building because I learned more about how to stay 
safe in the woods.” 
 

Year group budgets have been used 
throughout the year to subsidise in 
school workshops and educations 
trips/visits. Teachers have also made 
greater use of the local area as a 
stimulus for learning. 
 
All children also experienced a 
pantomime, fully funded by the school. 

PSA/OM/HT/DHT
/TCOO 

 

In addition to the above strategies the funding for 2018/19 will be used as follows: 

Our teachers are accountable for pupils’ attainment, progress and outcomes. (Teacher Standards). We have high expectations of our teachers and provide them with 
a strong level of support and professional development opportunities to constantly improve their practice.  
 
We have embedded a robust monitoring system based on a cycle of termly tracking to ensure that all pupils achieve at least expected progress.  Pupils identified as 
not making expected progress are rapidly identified and strategies put in place to address under performance. Where it is identified that a class/group is achieving well 
then a percentage of children are identified as a focus group for above expected progress, with an emphasis on Pupil Premium.  
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The school has focused on developing teachers’ skills in assessment and methods of teaching that effectively meet the needs of groups and individuals for next step 
learning.  One of the most effective strategies has been the use of ‘self-differentiation’ where teachers provide opportunities for pupils to challenge themselves and 
attempt higher level tasks, rather than ‘straight-jacketing’ pupils into defined ability groups.  
 
1. The cycle begins with on-going teacher assessment built into class teaching.  Teachers assess with pupils and, along with developmental marking, support pupils to 
improve their work. 
 
2. The next step of the termly cycle is the moderation of work within teams across the Canterbury Hub of schools in The Stour Academy Trust, for example, all year 3 
teachers, with a trained facilitator.  The moderation meetings encompass professional discussions between teachers and have developed teachers’ skills in accurately 
leveling work.  The agreed levels are then entered onto the school’s tracking system providing assurance and confidence in the data to be analysed. 
 
3. Following the entry of data on to the tracking system, teachers have 1:1 ‘data meetings’ with a member of the SLT when required.  At the meetings a senior member 
of staff, with the individual teacher, will identify under-achieving pupils (who are not SEN), with a focus on FSM pupils. Short term targets are set to address 
underachievement and close the gap between peers. 
 
4. These ‘short term targets’, or expressions of concern, are shared at Pupil Progress Meetings, again in teams and again with a trained facilitator.  Pupil progress 
meetings are led by a ‘Teaching and Learning Advisor’ for each year group.  
 
The posts of Teaching and Learning Advisors were created by the school to work at middle management level. The school allocates a TLR point to each Advisor, reflecting 
the importance of the role. The Advisors have been trained in mentoring and coaching.  The Teaching and Learning Advisors agree strategies and interventions to meet 
the set targets from the previous 1:1 meetings.  Other members of the team are encouraged to offer support and suggestions that have been effective in similar 
circumstances.  The Teaching and Learning Advisor will then monitor the implementation of the strategy and interventions agreed at the meeting and provide further 
support, if required. 
 
 
 
This level of middle management has proved very effective and commended by Ofsted inspectors. 
Throughout the process key information is fed into a Termly Strategy Report which will include a range of data on individual subjects in all year groups, percentages of 
expected and of accelerated progress of all groups, progress towards National Assessments, Pupil Premium Summary, progress towards floor targets, etc. Generally, 
data is only recorded where there is a concern. Throughout the process there is a clear focus on FSM pupils. 
Other post holders also contribute to the report, especially on issues that may be barriers to learning, for example, attendance and punctuality, behaviour and safety, 
as well as levels of professional development, progress on performance management targets and the results of monitoring.  
 
 
5. The Termly Strategy Report is then discussed at a termly SLT Strategy meeting, chaired by the CEO and Director of Education. The meeting aims to identify strengths 
and areas for development. This may encompass short term strategies, for example, the movement of resources to address issues rapidly, or longer whole school/key 
stage/foundation stage strategies that are fed into the School’s Development Plan.  
Although the report was initially designed to support school self-evaluation, it is shared with governors and has proved a valuable tool for effective governance, and 
the regular sharing of data supports the governing body in holding the Headteacher to account.  
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Other main strategies supporting ‘closing the gap’ 
 
Teachers are further supported through access to a team of teachers recognised as ‘outstanding’.  Regular opportunities are provided for teachers to observe 
outstanding colleagues, have an outstanding teacher ‘model’ teaching with their class and to provide support with planning, assessment, etc.  These opportunities are 
built into the school budget to ensure that teachers have regular access to this high quality provision. A new role was developed in 2016-2017 ‘Trust Lead Practitioner.’ 
(TLP) The TLP is able to support any teachers who need to develop to either become a good or outstanding teacher. 
 
The use of recording sheets for Teaching and Learning Advisors that identify FSM pupils ensures that those pupils remain a focus for teachers. 
 
 
The development of a Nurture Team, encompassing trained staff, for example, Pastoral Care Support workers, SENCOs and trained Teaching Assistants, is the latest 
step by the school to address barriers to learning of FSM pupils and other groups. This strategy is already having an impact with data and behaviour logs showing a 
marked improvement.  
 
A range of minor strategies, from a lunchtime ‘Homework Club’ for children from disadvantaged families, who do not always have resources to support their children 
at home, to free after-school clubs run by teachers as part of their ‘Directed Time’ have all contributed to supporting FSM pupils.  
 
In conclusion, the school constantly reviews its practice with the aim of improving teaching and learning. Systems and processes are manageable with clearly defined 
roles and support within teams. The strategies above have had a clear impact on the progress of FSM pupils, not only in ‘closing the gap’, but with many FSM pupils 
making accelerated progress across the key stage.  
 
 

Pupil Premium Data Summary Report 2018-2019 

National FSM data not yet released 

Disadvantaged Pupils Early Year Foundation Stage Data 2018-2019 

% Good Level of 
Development (GLD) 

All 2019 FSM 2019 Difference All and 
FSM 

School 81% 78.6% -2.4% 
National Not yet released   
Difference    
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Key Stage 1 Attainment: 

Disadvantaged Pupils Phonics 2018-2019 

Phonics 
Screening 
check % 
meeting 
required 
standard 

School (ALL) School (FSM) National FSM Difference 
School FSM and 
National FSM 

Year 1 89.7% 100% Not yet released  
Year 2 
(re-takes) 

33% 33%   

 

Key Stage 1 SATS 2018-2019 (achieving expected) 

Subject % achieving 
expected (ALL) 

% achieving 
expected (FSM) 

% achieving 
expected 
National 
(FSM) 

Difference 
National and 
School FSM 

Reading 84% 81.8% (PP Not 
SEN: 90%) 

Not yet 
released 

 

Writing 84% 72.7% (PP Not 
SEN: 80%) 

  

Maths 88% 81.8% (PP Not 
SEN: 90%) 

  

 

 

 

 

 



18 

Key Stage 1 SATS 2018-2019 (achieving Greater Depth) 

Subject % achieving GD 
(ALL) 

% achieving GD 
(FSM) 

% achieving 
GD National 
(FSM) 

Difference 
National and 
School FSM 

Reading 26% 0% Not yet 
released 

 

Writing 21% 9.1%   
Maths 22% 0%   

 

Disadvantaged Pupils KS2 Attainment 2018-2019:  

Subject % School FSM % National FSM Difference 
School & 
National 

Combined 76%   
Reading 88%   
Writing 100%   
Maths 88%   
EGPS 94%   

 

Subject High Scores 
% School FSM 

High Scores 
% National FSM 

Difference 
School & 
National 

Combined 0% Not yet released  
Reading 20%   
Writing 20%   
Maths 13.3%   
EGPS 6.7%   
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Subject % School All % School FSM Difference 
All and FSM 

Combined 75% 76% +1% 
Reading 78.6% 88% +9.4% 
Writing 96.4% 100% +3.6% 
Maths 94.6% 88% -6.6% 
EGPS 89% 94% +5% 

  

Subject % ALL achieving a 
high score 

% FSM achieving 
a high score 

Combined 9% 0% 
Reading 23% 17.6% 
Writing 23.2% 17.6% 
Maths 17.8% 17.6% 
EGPS 19.6% 5.9% 

 

 

KS2 Average scaled scores per pupil 2018-19: 

 

Not yet released 

Subject School (ALL) School FSM National 
(ALL) 

Kent FSM Difference 
school FSM and 
National FSM 

Reading 105.1 105.3 104 102.1  
Maths 106.1 105.1 105 102.1  
EGPS 105.7 106 106 102.6  
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Key Stage 2 progress scores 

 

Not yet released 

 2019 ALL 2019 
Disadvantaged 

Reading progress score -2.3 -1.1 

Reading confidence interval   

Maths progress score 

 

-1.7 -1.7 

Maths confidence interval   

Writing progress score -0.3 0.4 

Writing confidence interval   

 

 

 

 
 

 


